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Abstract 
 
The focus of this project is to explore how the use of Facebook affects the lives of the 10th 
grade high school students’ at ‘Skovbo Efterskole’ both at school and at home respectively. 
In order for me to do this, I initially administered a questionnaire to these students containing 
questions regarding different aspects of the use of Facebook as a social media based on my 
interview guide with particular focus on how they multitask and create their online identities 
on Facebook, in an attempt to get an impression of their individual assessment. A day after the 
questionnaire had been filled out by the students, I conducted semi-structured interviews 
with six informants randomly picked from within the 10th grade class who have already filled 
out the questionnaire in the previous day to further explore my research questions. 
The empirical data I got from the interviews was then analyzed within the theoretical 
framework of Identity Theory drawing from an amalgam of identity theorists notably - David 
Myers, Peter J. Burke & Jan E. Stets, Henri Tajfel & John Turner, Sheldon Stryker and Erving 
Goffman; as well as theoretical concepts of New Media by Glen Creeber and Royston Martin 
and Born Digital by John Palfrey and Urs Gasser. 
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1  Introduction 
In the 1980s, when the Internet was developed by the American military, it was described as 
“a globally –networked, computer-sustained, computer-accessed, and computer-generated, 
multidimensional, artificial, or virtual reality” (Benedikt 1991: 122).  It revolutionized the way 
we do things as we began to live in an increasingly digitalized world. Thus, Internet use 
became so important that it is vastly used in almost all spheres of life. “The Internet provides 
an environment in which millions of people participate and engage in the creation and exchange 
of information” (Rose & Fernlund, 1997). “The Internet contains more information than the 
world`s largest libraries” (Emeagwali 2000).   
This means that the internet has become an arena that facilitates human interaction within 
virtual space. “We have the opportunity to build new kinds of communities, virtual communities, 
in which we participate with people from all over the world, people with whom we converse 
daily, people with whom we may have fairly intimate relationships but whom we may never 
physically meet”(Turkle 1995:9). 
The process of globalization, digitization and the growth of the internet has given rise to the 
emergence of social media. These social media digital networks include Facebook, YouTube, 
MySpace, and Twitters among others and they have affected the ways in which we 
communicate, socialize, work, study, and create personal and group identities.  
Given its popularity and benefits as information infrastructure, the use of social media has 
increased because it enables communication to take place “in real time and thus transcending 
geographical and social distances” (Elliott and Urry 2010: 16)1. At the same time, it gives users 
the opportunity to be producers and consumers of media products. In other words, social 
media makes it possible for users to generate and consume their own content which is 
different from the traditional or old media such as TV or radio. In February 2004, Facebook 
founder, Mark Zuckerberg launched ‘The Facebook’ and subsequently renamed it ‘Facebook’ in 
August 2005. It was initially created with educational focus to enable students to interact on 
the platform. Facebook gained massive popularity after its launch and has extended its use 
beyond educational institutions to anyone with a registered email address2. 
                                                 
1 The references cited in the introduction above notably- Benedikt, Rose & Fernlund, Emeagwali, Turkle, 
Elliot &Urry- all come from the book titled Music, Social Media and Global Mobility authored by Mjøs Ole J. between 
pages 16-20. 
 
2 http://www.guardian.co.uk/technology/2007/jul/25/media.newmedia  
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Facebook is said to be the largest social-networking site and as of June 2012, it has 800 million 
registered active users3. 
In Denmark, Facebook is popular and is widely used by people from all walks of life including 
students. Students mostly use Facebook as a platform to generate their contents such as status 
updates, picture uploads, staying in touch with their friends and family as well as creating 
study group to share information about their projects, homework, assignments, exams etc. It 
might also be argued that students’ have the ability to multitask even when they are on social 
media. 
Despite all of these advantages, it has also been argued that the use of social media 
particularly Facebook, in the classrooms and schools has had a disturbing influence in 
learning with its disadvantages outweighing advantages.  
For instance, according to Michael Paulsen, an Associate Professor at the University of 
Southern Denmark, “It's like driving a car when you're drunk. You cannot concentrate properly. 
If you type for example an update on Facebook, while listening to what the teacher says, you lose 
much of what the teacher says”. He also added that “The students use a lot of time surfing, 
playing games and being on Facebook. It gives distraction and a loss of attention and it will 
again lead to bad results”4 
There has been a raging debate that the use of Facebook by students is very pervasive both in 
school, at home and other places and that its use especially in schools leads to a waste of 
instructional time as well as results in a lot of distraction despite the fact that it also serves 
academic purpose. It almost seems as though the students themselves are not speaking out on 
the matter to shed light on how they experience Facebook. This is what aroused my curiosity 
and interest, and will therefore be the focus this project. 
1.1  Problem Field 
Many students use social media especially Facebook to play games, upload pictures and stay 
connected with their friends and families. At the same time, the use of Facebook by students in 
schools, classrooms, dormitories and at home have been increasingly pervasive, thus affecting 
many aspects of students’ lives such as academic life, family life and social relationships.  
                                                 
3  http://www.dazeinfo.com/2011/09/23/facebook-surpasses-800-million-user-base-records-maximum-
login-in-a-day/  
 
4  http://www.uni-c.dk/It-og-laering/Videndeling-og-samarbejde/Sociale-medier/Konstruktiv-brug-af-
sociale-medier-i-skolen  
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The extent to which it affects students’ lives varies from an individual student to another 
depending on how Facebook is being used. In view of this, I became curious and wanted to 
learn and understand how students experience the use of Facebook in their everyday life at 
“Skovbo Efterskole” and this leads me to explore the following research questions in this 
project:  
1.2  Research Question 
How does the use of Facebook affect the lives of high school students’ at ‘Skovbo Efterskole’ both 
at school and at home respectively? 
1.3  Practical Research Questions 
1. Does multitasking in the classroom and while doing homework with Facebook open, affect 
the 10th grade students at ‘Skovbo Efterskole’ in their studies?  
2. How do the 10th grade students at ‘Skovbo Efterskole’ construct their online identities on 
Facebook?  
 
1.4  Limitations 
When I came up with the idea of embarking on this project, I was concerned about how to go 
about it. Firstly, I do not speak Danish fluently, and therefore was apprehensive that my 
informants would be reluctant to give out any information required for my research.  
However, in an effort to gain the confidence of my informants which is very important for my 
research, I solicited the help of my wife and step daughter who are Danish-speaking. 
My step daughter has got inside knowledge of the school and happens to be in the same class 
with the other informants, namely the 10th grade students at ‘Skovbo Efterskole’. I believe that 
having both of them available at the interviews will smoothen things and make my research a 
lot easier. 
Secondly, I have been constrained by time because the interviews were to take place in the last 
week of the school term where the students had to go home to study for their examination, 
thereby making me to hastily administer the questionnaire as well as conduct the interview 
before they leave. 
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1.5  Pre-understandings 
When this project was initiated, I had no particular school in mind where I would carry out 
this research. However, given the limited time I have, I needed a school where it would be 
possible for me to do this research without much difficulty. As a consequence, I chose to focus 
on a specific school – ‘Skovbo Efterskole’ which is a private boarding school located in the 
outskirts of Ringsted.  
The school has approximately 106 students in the 8th, 9th and 10th grades respectively. I chose 
this school for obvious reasons namely: 
The fact that my step daughter is a student at the above-named school and it would be less 
difficult for me to gain access to the field. Because of this, I have also taken interest in the 
school. 
The second reason is that at the time of embarking on this project, most of the public schools 
in Denmark are more or less shut down owing to the “lock out” of teachers by ‘Kommunernes 
Landsforening’ (Spring 2013).  
As it turned out, because ‘Skovbo Efterskole’ is a private school and one of the high schools 
that has not been very much affected by the current “lock out”, it was possible for me to 
conduct the interviews since not all the teaching staffs at Skovbo are members of the 
‘Danmarks Lærerforening’ which literally translates to Denmark’s Teachers Union (my 
translation). 
Moreover, I have chosen to focus on the 10th graders in particular because I presume that their 
level of English proficiency would be considerably high since my research would be conducted 
in English language. 
In addition, I took into account the fact that a person cannot legally join Facebook if he/she is 
less than thirteen years old according to Facebook’s Terms of Service and Registration and 
Account Security rules. 
Since this is the case, I assumed that the 10th graders might have been able to be on Facebook 
for a few years and therefore would have some experience about Facebook. Again, the 
criterion for participating in the interviews is that all the informants have to have a Facebook 
account. 
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2  Methods 
This chapter describes the methods employed in this project. It also explains the choices I 
have made regarding the gathering and use of empirical data in order to give a reader an 
insight into what informed these choices and on the basis of which to evaluate this project. 
Furthermore, due to the need to get as much information as possible in order to be able to 
answer my research questions, I have incorporated three forms of empirical data into this 
project namely field notes, questionnaire results and interviews. 
2.1  Access to the Field 
In order to carry out this research, I needed to talk to a gatekeeper in order to have 
background knowledge of the field. The term ‘gatekeeper ’ was coined by Lewin (1947) who 
used it to describe how food found its way into the household and since then it has come to be 
used as someone in a social system who ‘opens the door’ to the field and knows it well 
(Whitney et al 1987).  
In this respect, I contacted Jan Dufke, the Principal of the school who asked me to write an 
email officially requesting for an interview so that he would refer me to the appropriate staff 
that I should talk to. Following this letter, I was referred to meet one of his teaching staff 
named Britt Korsga rd. Britt Korsga rd teaches the 10th graders ‘Dannelse og Demokrati’ and 
she is also the ‘Inklusionsvejleder’ of the school.  
I interviewed her and took some notes during the conversation which I find very useful as I 
learned about the school as well as got insights as to how the school is handling the use of 
Facebook by the students at Skovbo.  
Furthermore, the handwritten notes taken during the informal interview with Britt and her 
thoughts would reflect and contribute to my interpretation of the interviews I had with the six 
10th grade students of Skovbo later in the analysis. 
2.2  Gathering and use of Empirical data 
The process of gathering data for this research involves the use of both quantitative and 
qualitative methods. In choosing these methods, I am fully aware that different forms of 
empirical data could have different analytical approaches and the outcome of each source of 
data will reflect different ways of producing meaning.  
Skovbo Efterskole: The use of Facebook 
9 
Chuka Herbert Nwosa  
However, I have chosen these two methods in order to obtain as much information as possible 
from my informants and the teacher, who are important source of my empirical data to enable 
me have a better understanding of the research questions. In order to accomplish this, I 
mapped the process out in two phases namely: 
Phase 1 which will involve administering the questionnaires to the students in the class to fill 
out and; 
Phase 2 involves interviews with Britt – the teacher and my gatekeeper, as well as six students 
comprising of three girls and three boys who have been randomly selected from among the 
same 10th graders that have already filled out the questionnaire. When I say randomly 
selected, I mean that there is no specific order in selecting them and all my informants 
consented to the interview.  
In addition, all the names in the interviews have been changed in order to make the 
informants anonymous. I have, however, replaced their names with names I find age 
appropriate. The informants will be presented further on page 21. 
Regarding quantitative research, I have created questionnaire that is designed to generate 
data relevant for my research questions. The questionnaire consists of fixed-choice or closed, 
probing, prompting and open-ended questions. The questionnaire is designed to cover most 
aspects of my research questions and they will be given out to all the 10th graders who are on 
Facebook to fill out. The questionnaire was administered to the students a day prior to the 
interviews.  
The reason behind using this quantitative method is that it gives me the opportunity to obtain 
information from different angles. Major aspects of the questionnaire related to my practical 
research question 1, have been presented using bar charts. This graphical representation is 
intended to give a clear picture in my analysis and will also be related to my interview results 
accordingly.  
Furthermore, the qualitative aspect involving the interviews would also give me the 
opportunity to further explore some of the questions raised in the questionnaire. I would use 
some of the open-ended questions as start-offs and consciously follow up unexpected issues 
that the informants might raise during the course of the interview which might produce 
answers.  
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This way, I count on getting a bigger picture about their Facebook experience as the interview 
covers various aspects of the students’ lives such as academic, social and family relationships 
which I might not be able to fully explore with the questionnaire. Furthermore, these aspects 
were reflected in my interview guide. “The crucial issue is to understand the participants 
categories and to see how these are used in concrete activities like telling stories describing 
family life”(Gubrium 1992).  
Finally, my interviews with Britt and the six 10th grade students at Skovbo would be 
organized, transcribed and attached as appendixes to this project. 
3  Methodology 
This section presents my methodological approaches as well use of theory and theoretical 
concepts. 
3.1  Symbolic Interactionism Framework 
In doing this project, I have been inspired by the work of Herbert Blumer, in his book titled 
“Symbolic Interactionism: Perspective and Method” (1986), and therefore this project takes its 
methodological point of departure from his symbolic interactionism conceptual framework.  
I have chosen this framework because it is compatible with my topic since symbolic 
interactionism is about the way we learn to interpret and give meaning to the world through 
our interaction with others.  
This means that because I needed to conduct interviews with my informants to explore how 
the use of Facebook affects their academic, social and family lives, there’s social interaction 
between us and this interaction leads to the production and interpretation of meaning in that 
context. “Human beings act towards things on the basis of meanings the things have for them; 
and the meaning of such things is derived from, or arises out of the social interaction that one 
has with one’s fellows”(Blummer 1986:2).  
Blumer also points out that, “These meanings are handled in, and modified through an 
interpretative process used by the person in dealing with the things he encounters”(Blummer 
1986:2).  
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Furthermore, when analyzing my empirical data, I will employ this framework as a useful tool 
in the production of knowledge but it will not be central in my analysis rather it would help 
me to reflect on how, for instance, the informants knowledge of my topic might have affected 
their answers in the interview situation.  
 
3.2  Selection and use of theory 
Here, I briefly explain the approach I have adopted, choice of theory as well as the theoretical 
concepts that I have used in this project. It also explains my reflections in making these 
choices. 
3.3  Pluralistic approach 
I have chosen to adopt a pluralistic approach in my use of theory which implies that I focus on 
theoretical concepts rather than larger systems of theory. 
By virtue of the fact that I am exploring how the use of Facebook as social media affects the 
lives of the 10th grade students at “Skovbo Efterskole”, I have used three theories and 
theoretical concepts in my analysis namely: Identity theory, New Media and Born Digital. 
Firstly, Identity theory is one of the theoretical frameworks I have used in the analysis and it 
incorporates both identity and social identity theories from a number of scholars who have 
different perspectives and ideas on identity but who share common characteristics about the 
notion of identity as constituting self, language of presentation and social interaction. They 
include: David Myers, Peter J. Burke & Jan E. Stets, Henri Tajfel & John Turner, Sheldon Stryker 
and Erving Goffman. I chose identity theory because this project also investigates how these 
students construct their online identities on Facebook. 
Secondly, New Media is another theoretical concept and a field that is complex and it is 
complex because today’s social media environment is changing rapidly. Given this complexity, 
there has not been any such theory as Digital Theory.  
As Glen Creeber puts it:  
There is no set method or theoretical framework for studying New Media. The field is a 
complex and diverse one and it would be naïve to suggest that a methodological and 
theoretical approach could ever be drawn up and regarded as definitive… there may not 
actually be something as clearly discernible as ‘digital theory’(Creeber 2009:1). 
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In the same vein, Ole J. Mjøs, an Associate Professor in the Department of Information Science 
and Media Studies at the University of Bergen, Norway, writing in his book titled “Music, Social 
Media and Global Mobility- MySpace, Facebook, YouTube” also puts it this way: 
    Many researchers on ‘new media’ have feared that their object of study will ‘disappear’ 
or morph into something unrecognizable. I too worried about this, and to some extent 
my worries were realized.. I had not grasped how quickly the social media environment 
could change. It is difficult to study a moving target… (Mjøs 2012: xii - xiii). 
It is in the light of the above that I have chosen to use Glen Creeber and Royston Martin’s book 
titled “Digital Cultures: Understanding New Media” because it is within the cluster of literature 
that attempts to develop a digital theory. In this book, Creeber et al., taking a postmodernist 
stance shows how the ‘old’ media differs from the ‘New Media’ following technological 
changes of post - industrial revolution where digital technologies such as MySpace, YouTube, 
Facebook etc. and globalization have transformed the human society. 
My third theoretical concept is called Born Digital which I have drawn from John Palfrey’s 
book titled “Born Digital: Understanding The First Generation of Digital Natives. Belonging to 
one of these clusters of literature mentioned above, I am also inspired to use this book 
because it is relevant for my research topic given the fact that it’s contemporary with new 
insights into how digital technologies have not only transformed the lives of the younger 
generation born after the 1980s that Palfrey calls ‘Digital Natives’ but also the plethora of 
challenges that these Digital Natives have to contend or grapple with in this digital age.  
4  Theory and Theoretical Concepts 
This section presents the theories and theoretical concepts I have used to analyze my 
empirical data in this project. 
4.1  Identity Theory 
The discourse on identity is one that transcends many disciplines such as sociology, 
psychology, anthropology among others. The term ‘Identity’ is so nebulous that it has a 
number of different perspectives, ideas or notions from a retinue of scholars. However, what 
seems to be a common characteristic is that identity theory emphasize on the importance of 
‘self ’, language presentation and social interaction. This theory draws heavily from the works 
of David Myers, Peter J. Burke & Jan E. Stets, Henri Tajfel & John Turner, Sheldon Stryker and 
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Erving Goffman. Each of these scholars has added to the amalgam called identity theory. 
According to Myers, “with each society there are different ideas about the importance of 
individual people in relation to the society as a whole. Each of these people has a basic concept of 
who they are as a person. This is the concept of ‘self ’ which determines how a person thinks or 
feels about themselves and others” (Myers, 2010).  
Myer goes on to assert that the way people define themselves is called self-schema and these 
self-schemas are building blocks with which identity is constructed. He posits that schema is a 
belief an individual has of himself/herself through which he/she evaluates himself/herself. He 
then gives an example of “if a man believes he is fat then this belief is a schema through which he 
views himself” (Myers, 2010). Through this schema, he also views other people. 
Burke et al. defines “identity as the set of meanings that define who one is when one is an 
occupant of a particular role in a society, a member of a particular group, or claims particular 
characteristics that identify him or her as a unique person” (Burke & Stets 2009: 4). He posits 
that an individual can have several identities depending on the role he/she is playing in a 
given context and as such “identity is a theoretical construct” (Burke 2009: 8).  
Burke introduces the concept of ‘self ’ as that which characterizes an individual’s 
consciousness of his or her own being or identity. Burke then asserts that the meaning of self 
is a shared meaning (Burke 2009: 10). Moving on, Burke introduces McCall and Simmons 
(1978 p. 52) that posit selfhood is achieved when individuals act toward their identity in the 
same way they act towards other people. In other words, when self merges perspectives with 
other people with whom we interact, the shared meaning is enhanced through language 
(Burke 2009: 10). 
This leads Burke to relate these shared symbols of meaning via signs and language to Pavlov’s 
dog experiment in which the ringing of a bell acted as a stimulus and made the dog salivate in 
response to food. This meant that the bell as an object did not give the dog food but the 
meaning that is associated with it – food. Burke also says that symbols derive its meaning from 
social consensus and as such is arbitrary.  
Sheldon Stryker is mentioned by Burke as having developed the structural symbolic 
interactionism. She introduced the idea of ‘commitment’ as a way of conceptualizing the 
connection between social structure and self. 
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 In other words, commitment shows the degree to which an individual’s relationship to others 
is based on his/her identity. Stryker (1980) proposes that having an identity is based on the 
views of others as well as on broader social definitions which tend to produce behaviors that 
conform to these views. Stryker posits that when an individual acts in accordance with norms 
and values of his/her group or society, then the individual’s self-esteem is also dependent on 
this group and this constrains the behavior of an individual in a social group. 
Henri Tajfel et al (1979) originally developed the Social Identity Theory. He proposes that 
social identity is based on a person’s sense of who they are in relation to their group 
membership(s). Tajfel talks about multiple identities that a person could have and explains 
that the various groups to which an individual might belong such as football teams, family, 
social class and so on, were an important source of pride and self-esteem. He posits that 
groups give us a sense of social identity; a sense of belonging to the social world. This means 
that in order to project our self-image, we always try to enhance the status of the group to 
which we belong.  
Tajfel postulates there are three mental process involved in determining the dichotomy 
between ‘us’ and ‘them’ which he calls categorization, social identification and social 
comparison.  
In terms of categorization, Tajfel posits that discrimination arises sometimes as we try to 
project our self-image and that of our group resulting in ‘them’ and ‘us’. He says this process is 
primarily based on putting people in groups, hence ‘in-group’ and ‘out –group’. He asserts that 
self-categorization is a means by which we classify ourselves into group to understand the 
world and this might be categories such as religion, sex, ethnicity, education and nationality. 
Through this categorization, the behavior of individuals is defined by the norms of the group 
even if an individual might belong to various groups. 
With regard to social identification, Tajfel posits that individuals identify themselves with the 
group that they have categorized themselves as belonging to. He adds that this makes 
individuals to conform to the norms of this group because of his/her membership which in 
turn gives a sense of pride and self-esteem. Tajfel also talks about personal identity - which 
other scholars would call ‘self ’- and says that this personal or individual identity often relies 
on others with whom we share our identity or the audience for validation. 
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Social comparison, according to Tajfel arises after we have already categorized and identified 
ourselves with a group, then we intend to compare our group with other groups. Tajfel says 
this generates prejudice, stereotypes and group rivalry as they compete with each other to 
maintain their self-esteem. 
These theories of identity affirm that identity stems from two major forms namely- the self 
and group or society. 
Erving Goffman writes from symbolic interactionist perspective which means that he focuses 
on the qualitative analysis of the interactive process. In his 1959 writing of “The presentation 
of Self in Everyday Life”, Goffman looked at how the role played by individual actors create and 
maintain their social identities. Moving on, Goffman then adopts a "dramaturgical approach" 
in his study, concerning himself with the mode of presentation employed by the actors and its 
meaning in the broader social context (1959, 240).  
Interaction is viewed as a "performance," shaped by environment and audience, constructed to 
provide others with "impressions" that are consistent with the desired goals of the actor 
(ibid). Goffman calls it impression management referring to the self and interaction. According 
to Goffman, an individual controls the impression of himself/herself through self-presentation 
which he calls persona in interaction with others through an exchange of information that 
allows for identity construction. 
He then talks about this process of establishing social identity as being closely related to his 
concept of ‘front’ which refers to “that part of the individual's performance which regularly 
functions in a general and fixed fashion to define the situation for those who observe the 
performance” (Goffman 1959: 22). According to Goffman, there are three basic elements that 
constitute the ‘front’ namely setting, appearance and manner. 
The setting is that which enables every actor to know their roles and how to behave in a given 
context. The appearance is that element that has to do with the way an actor looks in terms of 
clothing, hair and accessories. The manner is that which refers to the way an actor comports 
himself/herself on the stage such as using gestures and cues.  
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Goffman also talks about the ‘back’ where "the impression fostered by the presentation is 
knowingly contradicted as a matter of course," indicating a more "truthful" type of performance” 
(Goffman 1959:112). This means that the backstage is where an actor constructs their onstage 
persona. Goffman then posits that the ‘outside’ stage is that which is contingent upon the 
relationship of the audience to the performance. 
4.2  New Media  
In his writing of Digital Theory: Theorizing New Media, Glen Creeber begins by declaring that, 
“if we are to appreciate what these new theoretical approaches to New Media might be, it is 
crucial that we first outline the way media has tended to be analyzed and explained historically” 
(Creeber 2009: 11). From a modernist context, Creeber challenges the old media and 
discusses the new media within the framework of post-modernism and post-structuralism. 
He states that modernism is the ‘umbrella term’ used to refer to how the human society 
reacted to the changes brought by industrial revolution and that many aspects of modernism 
is intended to have an optimistic belief in the power of modernity to improve human life for 
the better(Creeber 2009: 11). Creeber discusses the industrial revolution that took place 
during the twentieth century and its huge impact on human life thereby making the 
modernists to “perceive industrialization as the enemy of free thought and individuality” 
(Creeber 2009:12).  
Creeber mentions Andreas Huyssen’s work where he points out that modernism was 
“relentless in its hostility to mass culture” (Creeber 2009: 12). He goes on to explain how ’avant-
garde’ or the enlightened art became a reaction to the ‘mindless’ mass culture of the media at 
the time. Creeber then presents the Frankfurt School as an example of modernists that have 
taken this ideological stance. The Frankfurt School was exiled in America and they saw how 
their mass culture was identical to some products of mass production.  
This Frankfurt School came to be associated with the Fordism philosophy, a term coined to 
describe how the American automobile industry mass produced their cars, giving examples of 
how films, novel and TV show have all the same been mass produced. “Instead of stimulating 
audiences, these media products were designed to keep the masses deluded in their oppression by 
offering a form of homogenized and standardized culture. This is how popular music divests the 
listener of his spontaneity and promotes conditional reflexes” (Creeber 2009:13). 
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Moving on, Creeber explains that the Frankfurt theorists were concerned because of the 
“corrupting influence of mass culture on a powerless and uneducated audience” (Creeber 
2009:13). Creeber then relates it to the ‘hypodermic needle’ where the audience is being 
injected with media products which they accept without scrutiny.  
This leads Creeber to introduce Roland Barthes, a semiotician who used semiotics which is a 
system of signs involving encoding and decoding to analyze all aspects of mass culture to 
determine how the audience is being manipulated. Creeber then explains that Barthes’ 
semiotic analysis of mass media shows “mass media as propagating the forces of a dominant 
and all-persuasive ideology” (Creeber 2009: 14).  
Creeber then states that modernism has been very much the product of the early stage of 
industrial revolution. Creeber presents his post - industrial concept of the New Media which 
he calls postmodernism, thus “The society is typified by the rise of new information 
technologies, the globalization of financial markets, the growth of the service and the white-
collar worker and the decline of heavy industry”(Creeber 2009:15). Creeber says that these 
changes that have taken place in the post-modern era have transformed the media landscape 
with the arrival of the New Media.  
Furthermore, Creeber posits that “the increased interactivity of audiences in a New Media 
context is also articulated in poststructuralist theory whose tendency is to conceive the audience 
as active participators in the creation of meaning. Websites like YouTube, MySpace and 
Facebook appear to reflect this recent understanding of participatory culture; not only 
creating virtual communities but also allowing audiences to become producers as well as 
receivers of the media”(Creeber 2009:19).  
Creeber also talks about the theories of ‘fandom’ in which the internet allows fans from 
different forms of culture to create virtual communities to add to the original understanding 
including content of their chosen interests(Creeber 2009: 19). 
Creeber then concludes that the New Media technologies provide opportunities for increased 
audience participation, creativity and democracy(Creeber 2009: 20). 
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4.3  Born Digital 
In his writing of Born Digital: Understanding The First Generation of Digital Natives, John 
Palfrey, provides an overview of different conceptualizations of how digital technologies have 
changed the lives of young people growing up in this digital age and provides a framework on 
which it can be understood. 
Palfrey introduces the concept ‘Digital Natives’ to refer to “the people born after the 1980s 
when social digital technologies such as Usenet and bulletin board system came online”(Palfrey 
2008:1). He discusses that these Digital Natives possess the skills to navigate through these 
technologies because “they have the skills to use those technologies” more than the older 
generation whom he referred to as ‘Digital Settlers’ meaning that even though they are not 
natives, “they grew up in an analog-only world ”(Palfrey 2008:1-4). He then talks about the 
‘Digital immigrants’ as older people in the likes of our parents who are “less familiar with the 
digital environment and have to learn how to email and use social networks” (Palfrey 2008:4). 
Palfrey further explains that the Digital Natives have become pervasive in their use of digital 
networks that “they live much of their lives online, without distinguishing between online and 
offline” (Palfrey 2008: 4).  
Palfrey then avers that these digital technologies have positive impacts on the Digital Natives 
because they improve their multi-tasking abilities and creativity. He gave an example of how 
“through social network sites, Digital Natives connect with IM(instant messages)and share 
pictures with friends all over the world; they may also collaborate creatively or politically in 
ways that would have been impossible thirty years ago”(Palfrey 2008: 5). He then introduces 
the concept of ‘malleability’ in which the Digital Natives can creatively use these technologies 
in amazing ways, for instance, using Google search to look for information, in photo shopping, 
making movies and videos and uploading them, and even making entries in Wikipedia, among 
other things. 
Palfrey then outlines that even though these digital technologies are being harnessed by the 
Digital Natives in an astonishingly positive ways, there is a concern as to how these Digital 
Natives lead their lives in this digital age. For instance, Palfrey gave an example of how it 
affects family life and relationship. “…maybe your daughter never comes down for dinner on 
time because she’s always busy online, chatting with her friends. And when she does come down 
to dinner, she won’t stop texting those same friends under the table” (Palfrey 2008:2).  
Skovbo Efterskole: The use of Facebook 
19 
Chuka Herbert Nwosa  
Similarly, he also affirms that digital technologies especially social network inform the way 
Digital Natives relate to others in the virtual space. As an example, Palfrey noted, “They have 
plenty of friends in real space and in the virtual world - indeed growing a collection of friends 
they keep a count of, often for the rest of the world to see, in their online social network sites; 
even as they sleep, connections are made online, in the background, they wake up to find them 
each day” (Palfrey 2008:5). 
Palfrey then goes on to say that this is a cause for concern and one that has been shared 
mostly by parents and teachers and pointed out that news coverage occasionally run stories of 
cyber- bullying, online predators, internet addiction, and online pornography. As Palfrey puts 
it, “Parents worry most that their digitally connected kids are at the risk of abduction when they 
spend hours a day in an uncontrolled digital environment where few things are precisely as they 
seem at first glance… teachers worry that they are out of step with the Digital Natives they are 
teaching, that the skills they have imparted over time are becoming either lost or obsolete, and 
that the pedagogy of our educational system cannot keep up with the changes in the digital 
landscape”(Palfrey 2008:8). 
Moving on, this leads Palfrey to identify major areas where the use of digital technologies by 
the Digital Natives has been a problem. These areas include: identity, privacy and safety. 
In terms of identity, Palfrey argues that even though identity is not static, the use of social 
networking sites enables the Digital Natives to create and perform different identities and that 
it is often difficult to separate between online and offline identities. He says this has a 
potential risk because they use these public spaces to experiment multiple identities such as 
in second life (avatars) or performing different identities in different virtual spaces or using 
these places as platform for socialization and identity development. “The various online 
expressions of identity not only reflects a Digital Native’s state of identity as he or she currently 
perceives it, but also shape that identity by influencing the Digital Native`s perception of how 
others think about him or her”(Palfrey 2008: 32). 
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In relation to privacy, Palfrey states that Digital Natives are putting huge amounts of private 
and personal information about themselves in cyberspace than ever before and as a 
consequence face a major privacy challenge and will ultimately have to pay a high price. He 
noted that large pools of data which he called ‘digital dossiers’ such as medical records, credit 
card information, academic records and online banking transaction are stored in digital files 
or databases that could be accessed through search engine except for few sites that block 
spiders from search engines. “Most young people are extremely likely to leave something behind 
in cyberspace that will become a lot like tattoo- something connected to them that they cannot 
get rid of later in life, even if they want to, without a great deal of difficulty.”(Palfrey 2008: 53). 
Palfrey gave an example of how this can result to identity theft citing ‘ChoicePoint ’, a data 
collection company that was fined by the U.S. Federal Trade Commission for illegally stealing 
peoples’ data and selling them(Palfrey 2008: 59). 
With respect to safety, Palfrey posits that Digital Natives face psychological and physical safety 
risks in both their online and offline activities. He sums it up when he says, “Predators search 
online for vulnerable minors; ubiquitous pornography; internet addiction; cyber-bullying and list 
of dangers lurking within the family computers”(Palfrey 2008:83); but concludes these 
problems are not new but the “internet is just a new medium for old kinds of bad 
behavior”(Palfrey 2008: 84).  
For instance, he explains that bullying and stalking which the world has known before has 
come to be called cyber-bullying and cyber-stalking because these activities take place over the 
internet adding that both constitute a psychological problem for those who have experienced 
it. Similarly, Palfrey points out that harm can also be inflicted offline by someone who found 
his victim online. Finally, Palfrey concludes that in view of the countless disturbing images 
such as pornographic materials that the internet has a repository of, Digital natives could be 
traumatized by them (Palfrey 2008: 86). 
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5  Brief Presentation of Informants 
As mentioned earlier, I have conducted six interviews with the 10th grade students of ‘Skovbo 
Efterskole’. Here, I present the six informants that participated in the interviews. 
The first interview involved Lisa, a 16 year old boarding student. She lives with her parents 
and younger sister in Brøndby Strand. At first, Lisa was shy and appeared to be slightly 
nervous fiddling with her sweater. At the same time, she was amiable, forthcoming and smiled 
a lot during the course of the interview. She was also well articulated and seemed to be 
confident giving me the impression as someone who knows what she wants and where she’s 
going. 
In the second interview, I talked to Søren who is a 17 year old boarding student as well. He 
lives with his father and step mother in Roskilde. He was friendly but slightly defensive at the 
interview. However, he was well articulated and spoke with a broad American accent. 
My third interview was with Mads. Mads is another 17 year old boarding student at ‘Skovbo 
Efterskole’. He is an adoptee of Asian descent and lives with his mother in Greenland. He 
comes across as a quiet shy person, perhaps reticent, often taking time to think before 
answering questions. Moreover, he was friendly and welcoming. He plays piano for the school 
which suggests to me that he has a musical talent. 
The fourth interview I had, was with Thomas. Thomas is a 16 year old boarding student living 
with his parents and siblings in Odense. He is a scout and very outgoing. He was also friendly 
and forthcoming at the interview. He seems to be an energetic and active person. 
In the fifth interview, I spoke with Kristina. Kristina is a 17 year old boarding student. She 
lives with her parents and younger sister in Borup. She smiled and laughed a lot during the 
course of my interview with her giving an impression of someone who does not take herself 
very seriously. At the same time, she was very jovial and friendly. She was also forthcoming, 
outspoken and well-articulated. Kristina is an ardent user of Facebook and she laughed about 
it describing herself as a ‘Facebook addict ’. 
The sixth interview was with Amanda who is a 16 year old boarding student. She lives with 
her father in Næstved. She was friendly, forthcoming, outgoing and well-articulated. She was 
calm and relaxed and smiled while at the same time taking the interview seriously. 
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5.1  About Skovbo Efterskole 
Established in 1996, Skovbo Efterskole is one of the private boarding schools founded on 
Christian values and it is being run by the Apostolic Church in Denmark. ‘Skovbo Efterskole’ is 
located on Zealand between Køge and Ringsted. It is housed in the building that was formerly 
known as ‘Slimminge Inn’. It admits students from 8th, 9th to 10th grade with the capacity to 
accommodate 106 students. 
The main building has been thoroughly renovated and a sports hall has also been built with an 
additional outdoor sports facility to complement it. Similarly, a large music hall with an 
adjoining room used as a studio has been built and the studio is equipped with state-of-the-art 
musical instruments. At Skovbo, many subjects are offered. However, there is emphasis on 
sports, music and theatre.  
The school is committed to 
creating an environment in 
which freedom and 
responsibility is a natural 
part of life so that the 
students learn to take 
responsibility for themselves, 
for others and for the 
physical environment. 
“Approximately 2/3 of all the 
students who go to school at 
Skovbo come from homes with strong Christian belief whilst about 1/3 of the students come 
from homes where Christianity does not have much influence”5. 
There is a social media policy at ‘Skovbo Efterskole’. This policy is put in place to restrict 
students from using social media networks especially Facebook during school hours with an 
additional one hour restriction period in the evening when the students have to do homework.  
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This policy is being implemented by blocking social media networks on the school’s server 
during these periods. Similarly, every student at ‘Skovbo Efterskole’ has signed a declaration 
giving the school permission to go through its server to ascertain who was online if there is 
complaint about cyber-bullying.  
The students are being encouraged to use proper language when talking to their peers and 
others. Through this anti-bullying efforts, Skovbo strives to build a community of boarding 
students where there is mutual respect, trust, joy, and positive relationships; and where 
diversity would be seen a source of strength rather than weakness.  
Moreover, Skovbo has its own Facebook profile that is used for uploading pictures of the 
activities that the school has engaged in, and announcing events that the school wants to 
embark upon. It is also used as a medium for advertising and promoting Skovbo Efterskole as 
well as connecting with its former students. The school also has intra-net used mainly for 
communication from staff to students. 
Accordingly, the school prohibits the use of alcohol and controlled substances by the students 
readily engaging students who flout the rules in discussions and sending home those who fail 
to cooperate and live up to expectation as a last resort. In a nutshell, ‘Skovbo Efterskole’ 
operates under certain rules which can be summed up as follows: 
“You have to take care of yourself and the people who are around you 
We try to speak nicely to each other so everyone is comfortable 
Both the students and employees at Skovbo have a responsibility to ensure 
that everything and everyone succeed”6. 
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6  Analysis One  
This part seeks to answer my first practical research question: 
1. Does multitasking in the classroom and while doing homework, with Facebook open, affect 
the 10th grade students at ‘Skovbo Efterskole’ in their studies?  
This question focuses on examining and finding out the trend and pattern on how Facebook 
social network is being used by the 10th grade students at ‘Skovbo Efterskole’ and also to 
determine to what extent they use Facebook both in school and at home respectively. It also 
seeks to ascertain how they multitask when using Facebook during class sessions and while 
doing homework; and to examine if Facebook has any effect in their studies. In doing this, I 
will relate the findings from the questionnaire to the interviews in my interpretation. 
I am also aware of the fact that what I find essential might be overlooked or viewed differently 
by others. 
Firstly, I will give a graphical representation of the questionnaire results that mainly focuses 
on two aspects namely the amount of hours each of the students spends on Facebook both at 
school and when at home as well as the degree to which they use Facebook both in class 
sessions and in doing their assignments and/or homework.  
The hours shown in figure 1, on the bar charts represent the students’ estimation of their daily 
use of Facebook in school and at home. 
Figure 2 is a graphical representation and analysis of the students’ use of Facebook during 
class sessions and/or while doing homework or assignment while figure 3 sheds light on 
Facebook’s influence in their studies. As mentioned earlier, a total of twenty-eight students 
participated and filled out the questionnaire.  
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Figure 1 is a chart representing the number of hours spent by the students’ per day on Facebook 
at school and at home respectively. (Related to questions 5 & 6 of the questionnaire) 
From figure 1, it is evident that the students spend more hours on Facebook at home per day 
than they do at school. Only four students spend more than two hours on Facebook per day at 
school.  
On the one hand, the social activities that take place at the boarding school could possibly 
explain why the students spend fewer hours on Facebook at school; and this find is supported 
by Lisa, one of the informants who said that in the past she used to be spending a lot of time 
on Facebook because she lacked social network at her former school but that changed after 
coming to Skovbo and she sums it up in this way: “Yes, before I went to boarding school, I didn’t 
have a good social network in school so I used a lot of my social time on Facebook to connect 
with my friends in other areas in Denmark. But in Skovbo, I don’t use much time on Facebook 
because my network is here with me. So in that way, I have cut down the hours am on Facebook” 
(Appendix 6:73-76). 
On the other, this fewer hours spent on Facebook could also be possibly explained by the 
school’s social media policy that restricts students from accessing social media from the 
school network during class hours and one hour study period in the evening. However, as you 
would see in figure 2, there is a contradiction since almost all the students seem to be using 
Facebook during class hours and the study period in the evening. 
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Figure 2 shows the number of students using Facebook during class sessions and homework in 
various degrees. (Related to questions 16 & 17 of the questionnaire) 
This raises the question as to why this is the case. One way of possibly explaining this was 
disclosed during the interview in which some students were reportedly said to have been 
hacking into the school’s network thereby accessing social media that was supposed to be 
inaccessible during school and study hours, a view corroborated by Britt Korsga rd, who is a 
teacher and my gatekeeper during my interview with her concerning the school and social 
media policy. She says, “Even though we have closed down the internet they can put some extra 
letter in and actually access their Facebook anyway” (Appendix 1: 68-69).  
Moreover, as one of my informants, Lisa pointed out, “I know some of the students have a 
‘tricky’ on their mobile phones so they can use Facebook anyway.” (Appendix 6:46-47).  
Even though the students’ hacking demeanor could be deemed as inappropriate, it goes to 
show how this generation can navigate and manipulate technologies which might be why 
Palfrey calls them “Digital Natives” because “they have the skills to use those technologies” 
(Palfrey 2008: 1). 
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Fig 3 shows the differentiation of how the use of Facebook reflects in the students’ academic life. 
(Related to questions 15 & 18 of the questionnaire) 
On the question of whether or not the use of Facebook affects academic performances, the 
students were divided. Out of a total of 28 students that filled the questionnaire, 11 agreed 
that Facebook actually affects their studies including performances whilst 17 students 
indicated that Facebook had no effect on their studies. 
On the issue of using Facebook as a platform to seek academic help, 7 students acknowledged 
that they do use Facebook when they need help whereas 21 students indicated that they 
would not do that.  
Given the students response to question 4 of the questionnaire which seeks to find out how 
many friends they have on Facebook, the majority of the students indicated they have over 
300 friends on Facebook. This, therefore, raises another question as to why the students do 
not avail themselves of the opportunity provided by Facebook to seek help from any of these 
friends.  
One possible explanation for this could be what Kristina, one of the informants, answered 
when she was asked if she would use Facebook to ask for help or ideas about how to do 
assignment or homework. She said it would give a ‘wrong’ impression of her as being too 
focused on school work instead she prefers to call or send text messages to the person.  
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“No, not really! Then I will call my friends because it’s not sending the signals you want to; 
everybody wants to be good in school but you don’t want to like…it’s something you think about. 
So you rather call your friends or send them a text” (Appendix 5: 143-146).  
Following the above, I have identified two themes under which to discuss whether or not 
multitasking has any effects in the students’ use of Facebook in class and in doing homework. 
These include: Facebook’s influence in the class and homework; and Social media policy. 
6.1  Facebook’s influence in the classroom and homework 
Multitasking is understood to mean the ability to handle more than one task at the same time 
or the ability to juggle or switch between different activities at the same time. In this sense, I 
am using it to refer to the 10th grade students at Skovbo who use social media particularly 
Facebook in the class while a lesson is going on as well as when doing homework. 
Some students have claimed they can multitask and that using Facebook in class does not 
constitute a problem with regard to their learning abilities. According to Britt “…they say I can 
multi-task but it depends from student to student and not everyone can do that and then if we 
allow it in the lessons hour, a lot of them can’t administrate that and because they are not 
matured enough to see the consequences…” (Appendix 1: 62-65).  
As shown in figure 2, majority of the students’ occasionally use Facebook in the classroom. 
Through my research, it appears that multitasking seems to be a problem for the majority of 
the 10th grade students at ‘Skovbo Efterskole’ when it comes to using Facebook in the 
classroom while teaching is going on and when they are making homework. Using Facebook in 
the class, therefore, seems to be having negative influence on the students’ ability to learn as 
they lack concentration and not paying rapt attention to the lesson.  
For instance, Søren points out that “It’s more like, it kind of keeps you doing something, just 
sitting there listening on and on and it can gets(sic) boring even though what the teacher is 
saying can be interesting. So you might just then, you’re on Facebook and then…you’re in the 
system and there’s a notification sent, and then you’re in there and then you look up and realized 
you’ve missed the entire class” (Appendix 3: 55- 59). Not knowing the difference between being 
in the class or not could explain what Palfrey means when he talked about Digital Natives as 
people that “…live much of their lives online, without distinguishing between online and offline” 
(Palfrey 2008: 4). 
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Alluding to this difficulty in multitasking vis-a -vis social media policy, Thomas also indicates , 
“I think it’s very good because then all students can keep their concentration on the class and not 
sitting on Facebook and not learning anything but of course some people have got Facebook on 
their phones and do all things…”(Appendix 4: 70-72). Lisa acknowledges that being on 
Facebook in the class is distractive and does affect learning. She puts it this way, “…I think 
because we use time on Facebook then we wouldn’t get all the details that our teachers are 
learning us. And then we could miss out something; and I think it would be bad for us because we 
couldn’t follow the level. And then we fall behind.”  
This can be likened to Prof. Paulsen’s assertion when he talked about multitasking with regard 
to using Facebook in the class, thus “It's like driving a car when you're drunk. You cannot 
concentrate properly. If you type for example an update on Facebook, while listening to what the 
teacher says, you lose much of what the teacher says” 7(Paulsen 2012). 
Taking a rather drastic stance, Mads says, “I would say they should cut off Facebook; and also on 
mobiles because eem, I have seen many people that use it and they can’t listen to lesson. So I don’t 
think it’s cool..” (Appendix 7: 47-48).  
In terms of using Facebook while doing homework, my informants unanimously agreed that it 
results in distraction which potentially affects their academic performance.  
For instance, when Amanda was asked if Facebook had any impact on her studies, she 
acknowledged that saying she loses focus when doing homework because of the distraction 
caused by using Facebook and that it affects her. “Definitely, yes! Eem mostly people also myself 
are on Facebook all the time even when we are making homework and then we get distracted 
because we are on Facebook and then we can’t focus on using our imagination to make this essay 
or making our math or something like that”(Appendix 2:35-38).  
In the same vein, Kristina, who described herself as a ‘Facebook  addict’ says that Facebook 
has a negative impact in her studies and as she puts it, “Yes, it does. Well, I don’t pay as much 
attention to my homework or even in the class as I should. I think am an addict because I have to 
check my Facebook all the time…” (Appendix 5: 76-77). It seems that multitasking is a problem 
when it comes to the students using Facebook while performing other tasks such as doing 
homework and listening to their teachers in the class.  
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Though this relates to how the use of Facebook in the class and while doing homework 
negatively affects students’ studies, it falls very much in line with Palfrey’s example about how 
being online most of the time by a teenager affects family life and relationships. Palfrey states, 
“…maybe your daughter never comes down for dinner on time because she’s always busy online, 
chatting with her friends. And when she does come down to dinner, she won’t stop texting those 
same friends under the table” (Palfrey 2008:2). 
Besides, Facebook also appears to be a very useful tool for learning as some of my informants 
pointed out. They said they occasionally use Facebook to exchange ideas with their friends or 
even to seek clarification from their teachers when they do not understand something. For 
example, when Søren was asked if he interacts with his teachers on Facebook, his answer was 
in the affirmative but he also explained he does that rarely to seek clarification when 
homework seems ambiguous to him. “Well, like if I have a math problem and I’m not sure 
whether… like if it’s written so badly so that it could mean two things that has(sic) to be written 
two ways” (Appendix 3: 16-17). 
Mads also says, he uses Facebook to ask for help when he does not understand an assignment 
or homework but added he did it seldomly. “Absolutely, I do but no all the time” (Appendix 7: 
26). Majority of the students indicated they use Facebook for gaming, uploading pictures and 
staying in contact with their cronies - friends and family during class hours and homework. 
The idea of using Facebook to seek academic help is positive and indicative of what Palfrey 
means when he says social networks are malleable ie they can be used in many different 
creative ways such as searching for information, sharing contents and so on. Palfrey puts it 
this way, thus “through social network sites, Digital Natives connect with IM(instant 
messages)and share pictures with friends all over the world; they may also collaborate creatively 
or politically in ways that would have been impossible thirty years ago”(Palfrey 2008: 5). 
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6.2  Social media policy  
As indicated earlier, there is a social media policy at ‘Skovbo Efterskole’ in which the school 
has blocked access to social media on the school’s wireless network so that the students 
cannot use Facebook during school hours and periods where the students have to make 
homework.  
To this end, when I asked Britt the reason why they have this social media policy at ‘Skovbo 
Efterskole’, she was at first evasive and attributed it to the values of the school - being a school 
founded on Christian values. “I think it is about the value of the school generally which is about 
treating each other nicely, talk to each other nicely because words have power. The things we do 
to other people influence their lives. I think that is something we say to other people, to all our 
students. I think that is what is reflected to our policy about social media because it is also a way 
of interacting with other people: it is about our values, we talked about it when we had to get 
wireless internet in the school”(Appendix 1: 3-11).  
However, when I rephrased the question to know the reason(s) behind this social media 
policy, Britt confirmed that they have this social media policy because Facebook causes lack of 
concentration and distraction to the students. “… if we allow it in the lessons hour, a lot of them 
can’t administrate that and because they are not matured enough to see the consequences, we 
make the rules for them… because they are not matured enough to navigate eeeh, they don’t 
know how to mmm they lose their concentration…It’s more fun to go there than to listen to their 
teachers so that’s the main purpose, the reason actually” (Appendix 1: 63-65, 50-53). 
Additionally, she stated that part of the values of the school is that students learn to speak 
nicely and properly to their peers and other people around them. She also pointed out that 
when a student enrolls in Skovbo, he/she would sign a declaration permitting the school to 
check who was online if they receive complaints about bullying on Facebook and/or if there is 
suspicion of cyber-bullying. In her words, “All our students sign a piece of paper that says if 
anyone complains of bullying on social media, we can go in and check who was online and talk to 
them” (Appendix 1: 20-21). The issue of bullying and even stalking, according to Palfrey is not 
a new phenomenon but the internet has now readily become a space where people reinvent 
their old habits or bad behavior and argued that these terms have become known as cyber 
bullying and cyber stalking. Palfrey asserts that the “internet is just a new medium for old kinds 
of bad behavior” (Palfrey 2008: 84).  
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It is indeed interesting that the ‘Skovbo Efterskole’ is wary of bullying and other hateful 
behaviors among the students on Facebook and therefore has through this social media policy 
been making frantic efforts at curbing it.  
Furthermore, the informants corroborated Britt’s statement during the course of my 
interview with them and agreed that the decision of the school to have this policy is a positive 
one because their pervasive use of Facebook affects their studies. Kristina says, “I use it a lot in 
class even if am not allowed because I have some urge to check it. Like, I wanna know what’s 
happening so I take my phone and check it and put it away. And like about half an hour later, I 
check it again. It’s so pathetic but I have to do it” (Appendix 5:60-63). Kristina also added, “I 
think it’s a good rule because people will otherwise just be on Facebook in the classes. So they 
wouldn’t like to pay attention to the teacher- what they say” (Appendix 5: 54-55).  
Søren also says that “It is a very good idea not to be on Facebook while having class because 
even though you might seem interested in the lesson, you can just…oh I’m just gonna check 
what’s up and then you miss like half an hour of the lesson and then you can’t follow up with 
what the teacher is saying” (Appendix 3: 43- 46).  
Similarly, Mads says, “I would say they should cut off Facebook; and also on mobiles...” 
(Appendix 7: 47-48). He also added that it affects learning when he says, “My best friend did it 
one time and he didn’t listen to the teacher. And then he missed a really important thing. So I 
think people don’t learn…much compared to those who listen to the teacher” (Appendix 7:50-
52).  
Some of examples I gave when I discussed ‘multitasking’ under the sub heading ‘Facebook’s 
influence in the classroom and homework’ suffices here. 
While the school could be applauded for putting in place this social media policy to address 
the problems of bullying and distraction, it does seem that the measure is not fully effective. 
For instance, despite this social media policy that the school has, the bar chart in figure 2 as 
you would recall shows that a majority of the students’ occasionally use Facebook in the class. 
As some of the informants revealed, they turn to their mobile networks since they could not 
access the school network during periods of restriction.  
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Drawing from Richard Jenkins’ concept of ‘Institutionalising Identification’, where he defines 
an institution as: 
“A pattern of behavior in any particular setting that has become established over time as ‘the 
way things are done’…having intersubjective relevance and meaning in the situation concerned: 
people know it and recognize it, if only in the normative specification of ‘how things are done” 
(Jenkins 2008: 157).  
Jenkins argues that in the human society, institutions have control over some aspects of our 
lives and as a consequence there is space for ‘deliberation and innovation’. (Jenkins 2008:158).  
Sequel to the above, the institutionalization of social media policy at ‘Skovbo Efterskole’ has 
been met with a new established pattern of behavior in which the students access Facebook 
through their smart phones and this has become the new ‘way things are done’. 
Moreover, even though this research work is by no means a ‘commission of inquiry’ so to 
speak, I find it interesting to reflect on Michael Paulsen’s ‘dual strategy’ model which he 
espoused based on his extensive research on the use of social media in upper secondary 
schools in Denmark.  
As mentioned earlier, Michael Paulsen is a prolific author and an Associate Professor at the 
University of Southern Denmark (Sydansk Universitet). Drawing from his papers, “The 
Challenge of Social Media: Between Prohibition and Indifference in the Classroom”- A paper 
presented on the Thirteenth Annual Convention of the Media Ecology Association, 2012, in 
New York, USA; and “Attention to Attention: Reflections on New Media in Education”-A paper 
presented at Danish Conference of Sociology, 2012 at Aarhus, Paulsen posits that the use of 
social media in schools such as Facebook, Tweeter etc. by the students which he termed 
‘attentional objects’ often leads to student/teacher conflict, students losing trust in their 
teachers or even deceiving them as well as high student drop-out rate.  
He stated that in many situations teachers have employed what he called ‘prohibition’ (control 
and surveillance strategies), as in the case of Skovbo or ‘indifference’ (laissez-faire strategies) 
in order to deal with the prevalence of social media use by students. 
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Paulsen draws attention to the Social Media Education, SME, project he carried out in August 
2011 that was aimed at finding out how Danish Upper Secondary Schools can improve their 
media culture. Without conditions of ‘prohibition’ or ‘indifference’, Paulsen experimented with 
a class and their teachers where the teachers had to facilitate the students’ reflexivity when 
they were using social network in the class and while at the same time the teachers 
themselves use Twitter and Wiki to teach the students. Paulsen finds out that the students’ 
reflexivity during the experiment was good as they exploited the learning opportunities of the 
new media.  
Based on this research, Paulsen has developed this ‘dual strategy’ model to bridge the gap 
between ‘prohibition’ and ‘indifference’ consisting of: 
1) “an intervention philosophy where the teachers try to facilitate and help the students reflect 
on their media use and 
2) a practical requirement using a new interaction medium (Twitter) for educational purposes”( 
Paulsen &Tække 2012: 5).  
Given the above, Paulsen posits that teaching and learning could be best facilitated in this new 
media environment if the teachers incorporate social media in their teaching in a fashion that 
it would aid or enhance learning. “…new attention‐demanding medium milieu, which means 
both to restrict oneself and behave more socially responsible and to develop better awareness 
skills…and not prohibition against Facebook, online games etc. neither unconcern and ignorance 
of the new media and their consequences for attention ‐ we argue ‐ can generate adequate social 
norms regulating psychic awareness in the new digital learning environment.” (Paulsen & Tække 
2012: 2).  
At the core of Paulsen’s dual strategy model lies the idea of making social media an integrative 
part of both the teaching and learning process in schools. However, Paulsen did not address 
the issue of whether or not this prohibition or indifference by the teachers’ regarding the 
students’ use of social media is a consequence of what Palfrey described as a concern on the 
part of the teachers in view of the generational difference between them and the digital 
natives when it comes to using new technologies such as the social media networks. According 
to Palfrey, “… teachers worry that they are out of step with the Digital Natives they are teaching, 
that the skills they have imparted over time are becoming either lost or obsolete, and that the 
pedagogy of our educational system cannot keep up with the changes in the digital 
landscape”(Palfrey 2008:8).
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Furthermore, Paulsen is currently carrying out a three year research running from 2012-2014 
on Social Media Education, SME, to find new ways of teaching that fit into the new media 
environment. 
Reflecting on the ambivalence of the informants’ saying it is a good idea that the school 
introduced the policy while at the same time they appear to be deceiving their teachers by 
going on Facebook on their smart (mobile) phones while in the classroom or worse still ‘hack’ 
their school network, it might be interesting to see how Paulsen’s model would play out at 
Skovbo if it is something to go by. Students might learn how to cope with multitasking 
especially with Facebook or social media in general and use it productively instead of being 
anxious to use Facebook because of the ban or the thought of it as being restrictive. As Britt 
sums it up “…it is a temptation for them. It’s more fun to go there than to listen to their 
teachers…” (Appendix 1: 51-52).  
 
7  Analysis Two 
 
2. How do the 10th grade students at ‘Skovbo Efterskole’ construct their online identities 
on Facebook? 
The aim of this question is to find out how the 10th grade students at ‘Skovbo Efterskole’ 
construct their online identities on Facebook; and this analysis will be based on the interviews 
with the informants, questionnaire results and/or statements from my gatekeeper, Britt. 
The themes I found in the interviews on how the students construct their online identities on 
Facebook come under the following two headings: Individual identity and Group identity. 
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7.1  Individual Identity 
Here, I refer to individual identity as those attributes that characterize or make an individual 
unique but which can also be multiply constructed depending on the interest, roles or goals 
that an individual wants to achieve. Again, this analysis will be based on the gatekeeper’s 
interview, informants’ interviews and questionnaire results respectively. 
From the interviews, there are five themes I have identified through which the informants 
construct their online identities on Facebook and these are as follows: 
1. Acceptance of friendship  
2. Popularity  
3. Use of language/ Learning of foreign culture  
4. Picture and video uploads/ status updates  
5. Age alteration  
7.1.1  Acceptance of friendship 
All the informants unanimously agreed that it is a criterion or prerequisite for them to know 
someone or to have met him or her once or twice before adding that person to their friendship 
list. This means that they only accept and associate with people they already know in their 
offline lives. They indicated that their parents have told them about internet safety and as a 
consequence they are very cautious as to whom they add to their friendship list.  
By virtue of this, the students want to be seen as acting responsibly online especially on 
Facebook when it comes to the people they add as friends. For instance, one of the informants, 
Kristina says, “I have to meet them before I add them, like- even if it’s just one time… if I have 
never talked to them before or something like that, then I don’t add them. Because, it could be 
strangers from all around the world…it could be dangerous…like pedophiles and stuff so I only 
add friends that I met in real life as a safety” (Appendix 5: 39-41, 49-50). Mads acknowledges 
the same fact when he says, “…I should know the person really good” (Appendix 7: 54). This is 
seemingly what Palfrey means when he talked about the dangers of internet use as a space 
where predators are on the lookout for their unsuspecting victims who are usually minors. 
Palfrey says, “Predators search online for vulnerable minors…” (Palfrey 2008:83). 
In the same vein, Søren says it is important for him to have met a person in real life prior to 
adding them on his friendship list especially if there is possibility of meeting that person 
again. According to him, “…if I have met the person and I see the reason I might meet them again 
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and be updated with what they’re doing…I just have to have met them and talk to them once or 
twice” (Appendix 3: 35-39).  
Lisa has also indicated that in addition to knowing or meeting a person prior to adding 
him/her as a friend on Facebook, she would still not add anyone that she perceives as a 
potential threat such as a bully. For instance, she says, “…I need to know them. I have to like, 
meet them in real life. For example if someone from school mocks me, then I really wouldn’t add 
them on my Facebook because I will be afraid of being bullied… And it would not be a nice 
friendship on Facebook I think” (Appendix 6: 40-42).  
It is evident that Lisa is conscious of herself ‘schema’ and therefore wants to be seen and 
identified as someone well-mannered through the friends that she keeps and this seems to be 
consistent with Myers assertion when he says ‘self-schema’ is a way in which a person not only 
defines himself/herself but also evaluates himself/herself and others. Generally speaking, the 
way my informants accept friendship request(s) on Facebook says a lot about them as being 
responsible and in that sense depicts one of the ways they are constructing their online 
individual identity. 
7.1.2  Popularity 
All of the informants have more than three hundred friends on their friendship list on 
Facebook. When they were asked if having so many friends on their Facebook meant anything 
to them, almost all of them said it did not matter how many friends they have on Facebook. 
Some of them stated that the number of friends they have increased because they changed 
school a number of times.  
For instance, Thomas says, “I think I have approximately 400 friends but that increased a lot 
when I started here at Skovbo” (Appendix 4: 51-52). Similarly, Mads also noted that, “I think I 
have about 687 friends because I have moved from school to school many times. I have been on 4 
schools” (Appendix 7: 34-35). 
Amanda says that inasmuch as she has so many friends on Facebook, it does not matter to her 
and that she has only few friends that meant very much to her. She points out that, “I don’t 
really care about how many friends I have. Few of my friends are very important to me…who I 
can trust the most” (Appendix 2: 77-78).  
It makes no odds for Amanda the large number of friends she has on Facebook except for the 
very few she trusts and confides in, which means that her ‘commitment’ to the relationship 
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with her few friends reflects the identity she is constructing for herself . This seems to agree 
with Stryker’s concept when she posited that, “commitment shows the degree to which an 
individual’s relationship to others is based on his/her identity” (Styrker 1980). 
Lisa also pointedly stated that having so many friends on her Facebook does not matter to her. 
As she puts it, “It doesn’t really mean much to me except that I just know them and talk to them 
from time to time” (Appendix 6: 48-49). As could be seen the above, having so many friends on 
Facebook does not really have anything to do with the way some of these informants’ appear 
to be constructing their online identity when it comes to popularity. 
In contrast, one of the informants, Kristina stated that she has more than 600 friends on her 
Facebook account which made her feel that she is popular because it shows she knows a lot of 
people. Kristina says, “…And then ‘you’ look popular on the internet…And I guess that’s why ‘you’ 
have a lot of friends” (Appendix 6: 35-36).  
In this sense, Kristina says she considers people with fewer friends on Facebook as being 
unpopular but at the same time noted that it could be possible for someone not to have so 
many friends on Facebook but still be popular in real life. As she puts it, “I would think they are 
really unpopular. It’s horrible because they could be really really popular in the real world but 
just not like Facebook” (Appendix 5: 139-140). It is interesting to see that Kristina considers 
herself popular because she has such a large number of friends on Facebook which 
intrinsically boosts her ego and self-image. Kristina’s popularity stunt could be interpreted in 
terms of Goffman’s impression management where she constructs her identity- what Goffman 
calls persona- on Facebook as being someone popular and lives under that impression. 
Moreover, Kristina noted that having so many friends on Facebook meant that there would be 
a bigger chance for a lot of her friends to like her pictures when she uploads them. She also 
added that she would delete those pictures if she does not receive comments or ‘likes’ from 
her friends so as to avoid looking stupid. She puts it this way, “I share it and people like it but if 
they are funny, if they don’t comment on it, then I’ll delete it because then I’ll actually look silly...I 
like it because then there’s more option for people to like it, if I only have like 10 friends, then it’s 
only 10 friends who could like my stuff. But if I have a lot of friends, then there’s bigger chance 
that people will like my stuff…” (Appendix 5: 18-20 & 30-32). 
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Again, Kristina seemingly constructs her online identity on Facebook in such a way that it is 
seemingly dependent on her friends’ validation especially when it comes to her picture 
uploads. This seems to agree with what Tajfel said when he posited that personal identity 
often relies on others with whom we share our identity or the audience for validation (Tajfel, 
1979). Similarly, Palfrey affirms the same situation when he says, “The various online 
expressions of identity not only reflects a Digital Native’s state of identity as he or she currently 
perceives it, but also shape that identity by influencing the Digital Native’s perception of how 
others think about him or her”(Palfrey 2008: 32). 
7.1.3  Use of language/ Learning of foreign culture(s) 
The questionnaire results indicate that a large number of students learn to use other 
languages such as English, German etc. to communicate with their friends from other 
countries. Furthermore, they stated that through Facebook, they have come to learn the way of 
life of some of their friends from other countries. In doing so, they also pointed out that they 
use proper and decent language in communicating with their friends which they have learned 
from their school through the social media policy that encourages them to talk nicely as 
mentioned earlier.  
In relation to the interviews, some of my informants said they used English to communicate 
with their friends and that their Facebook profile is in English. For instance, when Thomas 
was asked if what he thought about his English proficiency having been chatting with his 
friends from other countries on Facebook, he replied that his English did improve. Thus,“Well 
of course it does but I am a gig, I use my computer a lot and I prefer to read and write in English 
and my Facebook is in English” (Appendix 4: 81-82).  
Amanda also followed suit when she said that talking with her friends who are non-Danish 
improves her English language proficiency. She says, “Well, I think it’s coming up because I’m 
getting when I talk to my friends. So yes, I think so even though I don’t notice it that much” 
(Appendix 2: 72-73). It is interesting that while the social media policy has, to some degree 
influenced the informants to speak nicely to their friends on Facebook, the decency with 
which they use language speaks volumes about their online identity even though the 
computer is just an object through which this communication on Facebook takes place.  
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This appears to be what Burke means when he states that, “when self merges with perspectives 
with other people with whom we interact, the shared meaning is enhanced through language” 
(Burke & Stets 2009:10). Here, language proficiency and the use of it in a decent manner 
remains one of the ways the informants construct their online identity. Moreover, when I 
asked them if they learned anything on Facebook since being friends with non-Danish people, 
their response was rather astonishing both from the questionnaire results and from the 
informants as most of them indicated they do not learn the cultures of other people including 
their friends from other countries.   
Interestingly, only Kristina says she did learn something; that being- it was normal in India for 
an 18 year old girl to married contrary to how it is in Denmark. For example, she says, “…So I 
learned very different cultures, so like one of my friends, she just got married. She is 18 and it’s 
been planned for like 2 years. They have been engaged and first I was shocked and then I realized 
it’s kind of their culture” (Appendix 5: 151-154). 
As with group identification, each of the informants happens to be creating an online identity 
that shows them as having been well raised, by virtue of the way they talk to their friends on 
Facebook. By showing that they can speak English with their friends from other countries, 
Amanda and Thomas, especially are each creating their own individual online identity as 
bilingual. 
7.1.4  Picture and video uploads/ status updates 
Based on the interviews, all the informants agreed that they use Facebook to play games, 
upload videos and pictures, write updates as well as keep in touch with their friends and 
families. For example, Søren says, “I mostly use it(Facebook) for pictures and it’s good for videos 
and it’s good for connecting with people I do not see on a regular basis” (Appendix 3: 22-23). 
Mads says he uses Facebook to keep in touch with what his friends are doing. He says, 
“Sometimes, I look to see what my friends are doing; like if they are with their family, some place 
or something.” (Appendix 7: 17-18). 
Kristina uses Facebook for the same purpose namely to keep herself abreast of what her 
friends are doing when they are not together and also to let them know what she is doing as 
well. She puts it this way: “Checking up what my friends do. Share what I do like, if I take funny 
picture like oh my goodness, my friends gonna see this” (Appendix 6: 17-18). 
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The informants are fully aware that by uploading pictures, writing updates and sharing their 
pictures on their Facebook profiles, their friends would see it which might elicit responses 
such as comments or clicking the like icon to indicate their appreciation of it. In this sense, the 
informants’ are effectively using these uploads to creating their online identity. The creation of 
this online identity through Facebook by the informants nonetheless has been made possible 
through what Creeber called ‘participatory culture’ in the New Media which allows audiences 
the opportunity to become producers as well as receivers of media products(Creeber 
2009:19). 
That way, their friends get to know who they are, what they are doing and with whom they are 
doing it, and how they doing and so on. This might be what Goffman means when he talks 
about his concept of front stage referring to “that part of the individual’s performance which 
regularly functions in a general and fixed fashion to define the situation for those who observe 
the performance”(Goffman 1959:22). 
7.1.5  Age alteration 
Both the questionnaire result and the interviews revealed that almost all the informants seem 
to have joined Facebook when they were between the ages of 11and 12 years old. Joining 
Facebook through this age alteration might possibly be explained owing to the fact that 
Facebook does not authorize anyone who is below thirteen years old to operate an account 
with it.  
Albeit this age alteration might seem to be somewhat trivial, it is worth mentioning here 
because since I am discussing how the informants are constructing their online individual 
identity on Facebook, it goes to show that the informants’ want to be perceived as being older 
than their real age which is part of the way they have constructed their online identity when 
they started their ‘Facebook life’.  
Furthermore, the informants’ attempt towards interacting with people in virtual space, more 
specifically Facebook by claiming to be older is what Goffman refers to as ‘performance’. 
Goffman states that, “interaction is viewed as a ‘performance’ shaped by environment and 
audience, constructed to provide others with ‘impressions’ that are consistent with the desired 
goals of the actor” (Goffman 1959). 
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7.2  Group Identity 
In order to be clear about what I mean and to avoid the complexity in the conceptualization of 
these two terms- identity and identification- which has been locked in theoretical discourse, I 
have chosen to use the term ‘collective or group identification’ as opposed to ‘collective/group 
identity’.  
Drawing from Richard Jenkins’ book on ‘Social Identity’ in which he quoted Brubaker as 
partially ‘resolving’ the terms, wherein he says, “In this sense identity does not, and cannot, 
make people do anything; it is rather, people who make and do identity, for their own reasons 
and purposes. So instead of ‘identity’, we should only talk about ongoing and open-ended 
processes of ‘identification’” (Jenkins 2008: 9). 
In that sense, I therefore use ‘group identification’ to refer to the ways in which the informants’ 
perceive themselves as people belonging to the same 10th grade class and attending the same 
school on the basis of which there is mutual recognition on the part of every student.  
7.2.0  Group Identification  
Based on the interviews and questionnaire results, the informants identify and perceive 
themselves as a group in the same class, living, studying, spending time and doing chores 
together in the same boarding school. For example, when I asked Thomas about how the 
relationship amongst students were, he described they have a close affinity. “… We are very 
close. Everyone in school is very close bond” (Appendix 4: 45). 
This homogeneity is also enhanced by the fact that most of the students have a strong 
common Christian background which also seems to bind them together and they identify 
themselves as a group through the following ways:  
1. Skovbo’s Facebook Communities  
2.  Keeping track of the group  
3. Language use within the group 
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7.2.1  Skovbo Facebook Communities 
The informants indicated that they were all friends of their school on Facebook. They use this 
school Facebook profile to project and promote the image of their school to the members of 
the public through uploading pictures of events and activities that take place at ‘Skovbo’ on 
Facebook. For instance, one of my informants Kristina says, “…When I share some stuff from the 
school, other people see it so they are like, oh this school! They know about it and they might 
recommend it to other people…” (Appendix 5:11-12).  
In the same vein, Lisa says they use the school’s Facebook account to disseminate information 
such as when they are embarking on a tour with the school. She also added that they 
specifically use it to inform members of the public about the activities that they do and not 
merely used as a platform to interact with each other. She puts it this way, “Well, we use it for 
information. Sometimes if we are going on a tour with the school, we post it on Facebook, but we 
don’t use it as a source to connect with each other. We use it as a source to connect with the 
world outside ‘Skovbo’ so they can see what we are doing and also to advertise for the school” 
(Appendix 6:10-13).  
Owing to this shared reality of belonging to the same boarding school, the informants seemed 
to have been motivated to promote their school as being nice to the public through the 
school’s and personal Facebook accounts by posting pictures of events and activities thereby 
casting themselves in a positive light. This is one way the informants have tried to build their 
online group identity.  
This seems to be consistent with what Tajfel means when he talks about categorization as part 
of social identity of a group where individual members of a group (in- group) enhances the 
status and image of his/her group. By so doing, each member has a sense of pride and self-
esteem by identifying with that group which in this case is the ‘Skovbo Efterskole’ (Tajfel 
1979).  
At skovbo, the students’ also make Facebook groups where they share ideas. Moreover, these 
Facebook groups serve as a platform for getting to know each other and it is a way of defining 
their membership on the basis of inclusion and exclusion. According to Lisa, “…We have a site 
on Facebook where we can post pictures and maybe if we have great idea, we can share them 
and see what people think about it. And also before we started on ‘Skovbo’ we use this to get to 
know each other” (Appendix 6:16-19).  
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Accordingly, this posting of pictures on Facebook about the events and activities that the 
school has undertaken as well as promoting ‘Skovbo’ to the public is something that all the 
students who filled the questionnaire agreed that they did. 
7.2.2  Keeping track of the group 
The students keep track of what they do as individuals within the same group as a way to 
ensure their inclusion within the group and they do so through uploading pictures of what 
they are doing when they are separated from the group. For example, Amanda says, “…But also 
you can check what your friends are doing and you can also tell them what you are doing also 
like post pictures of your friends in the café or something like that and say ‘chilling out with my 
homies’”(Appendix 2: 63-66).  
Similarly, Søren talked about using Facebook to keep track of what the group is doing when he 
says, “Well the fact that you can sit in your room and still be connected to everybody in the school 
is a very good thing because even though you don’t feel like being down in the lobby or so, you 
can still be connected and know what’s going on, know how people are, what they’re doing” 
(Appendix 3: 80-83).  
It is interesting to note that the informants’ like to keep themselves on top of developments as 
to what is happening in their group which might be a way of maintaining their online group 
social identity and a sense of belonging.  
7.2.3  Language use within the group 
As discussed earlier, the group’s online identity is also reflected in the use of decent and 
proper language in terms of how they talk to their peers and other friends they have on 
Facebook. This appears to have been largely influenced by the fact that most of them come 
from strong Christian homes as well as the school’s social media policy which encourages 
them to talk nicely and avoid bullying each other.  
In this connection, this language issue has also been emphasized by Britt during the interview 
in which she says, “… it is a kind of headline for our school to treat each other nicely. We don’t 
want a place where we destroy each other with words like ‘mobning’… ‘bullying’… I think there is 
a difference between being in a school like this where we have a lot of focus on the community 
and the relationships and I think somewhere in the public school there will be other 
issues”(Appendix 1: 14-16, 24-26). 
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It appears that the students’ use of decent language in talking to each other is a norm or part 
of the values of their group membership. This also seems to be in agreement with Stryker 
when she says that, “an individual acts in accordance with the norms and values of his/her 
group or society…the individual’s self-esteem is also dependent on this group and this constrains 
the behavior of an individual in a social group” (Styrker 1980). 
Regarding the social media policy already discussed and in order to ensure that proper 
language is used in communication between the students, the school has the permission to 
check websites that have been visited by students especially Facebook if there are complaints 
about bullying or the suspicion of it.  
Accordingly, Amanda reiterated this in the interview when she was asked if she lived up to the 
expectation of talking nicely to her fellow students and others. She replied in the affirmation, 
saying, “Yes, because when the teachers fixed the internet on our computers, we have to sign that 
they can check what websites we are on and they can also check Facebook if they sense anything 
like bullying, like to know who was on Facebook that time this was written” (Appendix 2: 85-
88). It appears that using a proper and decent language in communicating with each other is 
one of the ways the students are creating their group online identity which also informs in-
group membership.  
This might explain why some of the new students at Skovbo have tried to fit in by acting in 
conformity with the language norm. As one of my informants, Thomas noted, “…I come from a 
Christian family but I can see that many of my friends who started this year, they have changed 
the way they write on Facebook. So it could be very negative in the start of the year but it’s very 
positive now…” (Appendix 4: 21-23). These set of students’ who try to live up to the language 
norm of the school might have played by the rules in a bid to avoid being ostracized or 
excluded by others. 
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8  Conclusion 
Although there is a growing body of research in new technologies involving social media, the 
aim of this project has been to explore the everyday lives of the 10th grade high school 
students’ at ‘Skovbo Efterskole’ as they engage with new media particularly Facebook and to 
have an understanding of how it affects their learning, online identity construction and 
relationships. 
My analysis shows that these students have a problem when it comes to multitasking 
especially with respect to using Facebook in the class while teaching is going on and when 
they are doing their homework. Though they are considered as Digital Natives as Palfrey 
would call them i.e. expert users of the new technologies, they still suffer a lot from distraction 
and lack of concentration arising from and caused by their ever-present and continuous use of 
Facebook during learning periods. More importantly, my analysis also revealed that the 
students have resorted to using their smart phones to access Facebook in defiance of the 
social media policy, which is counterproductive and thus undermines the school’s efforts at 
addressing this problem of distraction and lack of concentration, among other things. 
Accordingly, the dual strategy model developed by Professor Michael Paulsen of University of 
Southern Denmark, which seeks to integrate social media as part of the teaching and learning 
process across Upper Secondary Schools in Denmark appears to be more effective in the sense 
that through his experiments students proved to be more reflexive and utilized the learning 
opportunity provided by social network – Wiki & Twitter in this case.   
Based on this, I believe that both the teachers and students’ at ‘Skovbo Efterskole’ would be 
able to harness social media networks in the teaching and learning process given this new 
digital environment. This way, the students in particular, would learn to cope and be better at 
using it more productively in their studies since these new technologies have come to stay.  
Interestingly, my analysis also revealed that these students use Facebook responsibly when it 
comes to the issue of safety. They are aware of the risks and dangers posed by social media 
networks in general such as cyber- bullying, pedophilia and so on and are therefore taking 
precautionary measures which meant that they needed to have already known or met 
someone in their offline lives before accepting friendship requests on Facebook. 
Looking back, I can affirm that writing a project on this topic is relevant and self-fulfilling 
because it enabled me to have informed knowledge as to what the media culture of these 10th 
grade students at ‘Skove Efterskole’ is, in relation to their studies, online identity construction 
and relationships even though the findings of this research might not be generalized. 
Skovbo Efterskole: The use of Facebook 
47 
Chuka Herbert Nwosa  
9  References 
 
 
Books  
 Blumer, Herbert (1986):  Symbolic Interactionism: Perspective and Method. University 
of California Press, Berkeley and Los Angeles, California 
 
 Creeber, Glen & Royston Martin (2009): Digital Cultures: Understanding New Media. 
Open University Press  
 
 Jenkins, Richard (2008): Social Identity.  3rd edition. Routledge 
 
 Mjøs, Ole J.    (2012): Music, Social Media and Global Mobility- MySpace, Facebook, 
Youtube. Routledge 
 
 Palfrey, John & Urs, Gasser (2008): Born Digital: Understanding The First Generation Of 
Digital Natives. Basic Books 
 
 Windahl, Sven & Signitzer, Benny (2009): “The Sender/Communicator”. Using 
Communication Theory.  London: Sage 
 
 
 
Papers 
 
 Paulsen, M. og Tække, J. (2012). The challenge of social media: between prohibition and 
indifference in the classroom. Paper presented at the Thirteenth Annual Convention of 
the Media Ecology Association: New York, USA 
 
 Paulsen, M. og Tække, J. (2012). Attention to Attention: Reflexions on new Media in 
Education. Paper presented at Danish Conference of Sociology 2012, Aarhus, Denmark 
 
Skovbo Efterskole: The use of Facebook 
48 
Chuka Herbert Nwosa  
Articles 
 
 A brief History of Facebook     
http://www.guardian.co.uk/technology/2007/jul/25/media.newmedia  21-04-2013 
 
 Facebook Surpasses 800 Million User Base; Records Maximum Login in a Day   
http://www.dazeinfo.com/2011/09/23/facebook-surpasses-800-million-user-base-records-
maximum-login-in-a-day/  22-04-2013 
 
 Konstruktiv brug af sociale medier i skolen     
http://www.uni-c.dk/It-og-laering/Videndeling-og-samarbejde/Sociale-medier/Konstruktiv-
brug-af-sociale-medier-i-skolen  21-04-2013 
 
 Skovbo Efterskole website   
http://www.skovboefterskole.dk/  26-04-2013 
 
 Discovering The Self Concept. What is a Self- Schema and How We Define Self-Concept 
in Social Psychology 
 http://wesleymeacham.hubpages.com/hub/The-Self-Concept-in-Social-Psycology 
14-05-2013 
 
 Burke Peter J. & Stets J. Jan (2009): Identity Theory 
http://books.google.dk/books?id=7-
bnlPeT_1YC&printsec=frontcover&hl=da&source=gbs_ge_summary_r&cad=0#v=onepage
&q&f=false 15-05-2013 
 
 Tajfel H & Turner J. (1979): Social Identity Theory 
http://www.simplypsychology.org/social-identity-theory.html  15-05-2013 
 
 Symbolic Interactionist Theories of Identity (Stryker, Mead, Burke etc.)  
http://www.sagepub.com/upm-data/50436_ch_16.pdf 15-05-2013 
 
 Goffman E. (1959): The Presentation of Self in Everyday Life 
http://employees.cfmc.com/adamb/writings/goffman.htm 15-05-2013 
 
 
 
 
 
  
n Convention of the Media Ecology Association: New York, USA 
 
 
